TEACHING Exceptional
has helped shape more inclusive school experiences for SWDs; however, the effects of IDEA have not extended to all school-related activities, particularly extracurricular programs. For SWDs, involvement in extracurricular programs is limited (Kleinert, Miracle, & Sheppard-Jones, 2007) . In one study, 62% of parents of SWDs indicated that their child never participated in teams, clubs, and organizations in their school or community (Coster et al., 2012) . Further, the National Longitudinal Transition Study-2 (NLTS-2) revealed that whereas nearly 75% of youth in general education participated in a volunteer activity in the previous academic year, only 41% of youth with intellectual disability, autism spectrum disorder, or multiple disabilities did so (Cadwallader, Wagner, & Garza, 2003) . Thus, SWDs may not benefit from the range of nonacademic learning opportunities that enhance life skills and shape recreational pursuits, career paths, and social connectedness to the same extent as their peers without disabilities. If students are not actively involved in extracurricular programs, they are not in a position to take advantage of the educational and social benefits those programs have to offer.
Research has long suggested that student participation in nonacademic activities is linked to better outcomes across a number of domains (National Center for Educational Statistics, 1995) . Specifically, participation in extracurricular activities has been associated with a number of immediate benefits, including enhanced academic achievement, school completion, and psychological adjustment (Mahoney, Harris, & Eccles, 2006) , as well as positive long-term outcomes such as increased involvement in social and community activities during early adulthood (Simeonsson, Carlson, Huntington, McMillen, & Brent, 2001) and future educational attainment and higher earnings 10 years later (Lleras, 2008) among students without disabilities. Evidence describing positive outcomes for SWDs participating in extracurricular activities is limited, likely due to SWDs' limited access to these extracurricular programming. One study suggested that for SWDs, involvement in clubs, sports teams, and out-of-class activities may help them plan for the future, develop leadership skills and selfdetermination, engage with their school communities, and develop meaningful, lasting friendships (McGuire & McDonnell, 2008) . This is promising, yet despite IDEA's specific direction for individualized education program (IEP) teams to consider SWDs' participation in nonacademic activities, in their review of the IEPs of almost 400 SWDs, Powers et al. (2005) found only 11.3% of students' IEPs included information or goals related to their extracurricular involvement.
If students are not actively involved in extracurricular programs, they are not in a position to take advantage of the educational and social benefits those programs have to offer. academic curriculum and to provide opportunities for students to build skills and characteristics that may be difficult to develop and practice during the school day. Yet effective methods for incorporating self-determination instruction into inclusive extracurricular programs to maximize benefits for all students, including SWDs, can be developed. In this article, we present examples from an integrative model currently implemented in Georgia as well as strategies for establishing, implementing, troubleshooting, and sustaining inclusive extracurricular programs.
Self-Determination in Inclusive Extracurricular Programs
Self-determination refers to the ability of individuals to be to be self-regulated, autonomous, self-realized, and psychologically empowered and includes: (Wehmeyer, 1997) .
This theory underscores many schoolbased services and supports for students with and without disabilities and has been considered a best practice in education since the 1990s (Wehmeyer, Agran, & Hughes, 1998) . Research has shown that incorporating selfdetermination instruction into general curricula leads to enhanced skills and characteristics such as goal setting, selfawareness, self-regulation, and decision making for all students, including SWDs (Konrad, Walker, Fowler, Test, & Wood, 2008) . Infusing self-determination instruction into inclusive extracurricular activities may provide an additional outlet for students with and without disabilities to develop and practice these critical skills and characteristics across various settings. A characteristic of self-determined behavior that may be developed through inclusive extracurricular activities is self-advocacy and leadership. According to findings from the NLTS-2, only 12% of youth with disabilities were considered by school staff to have taken a leadership role during planning meetings (Cadwallader et al., 2003) . In their article on including SWDs in service-learning activities, however, Carter, Swedeen, and Moss (2012) described that when students with and without disabilities are involved as equals, with all participants serving in valued or leadership roles, they better understand each other's strengths; the authors point out that this practice stands in stark contrast to the more common practice of assigning students in general education as "helpers" to SWDs. Recruiting SWDs to serve in leadership roles alongside students without disabilities, and encouraging them to engage in leadership behaviors such as planning, communicating, and making decisions, is critical to establishing full inclusion in extracurricular clubs and allowing students to achieve all benefits of participation.
Other components of selfdetermination that may be infused into inclusive extracurricular activities include choice making and goal setting. Research clearly suggests that individuals with disabilities have fewer opportunities to make choices and express preferences for their lives (Stancliffe, 2001) . Opportunities for choice making and goal setting for all students can be integrated into extracurricular programs through a means of instructional and experiential activities, including futures planning and serving in leadership roles.
Finally, though friendship itself is not a characteristic of self-determined behavior, research suggests that friendships can provide a rich and meaningful context for youth to develop self-determination skills (Brown & Klute, 2003) . However, SWDs may spend a majority of their time in more restrictive settings, limiting opportunities to build friendships with students outside of their immediate classrooms. Results from the NLTS-2 showed that only 22.4% of high school students with intellectual disabilities visited with friends outside of school (Cadwallader et al., 2003) . Green, Schleien, Mactavish, and Benepe (1995) described recreational and leisure experiences, such as extracurricular programs, as an effective method for establishing reciprocal, meaningful friendships among people with and without disabilities. Thus, designing inclusive clubs at the middle and high school levels to include both selfdetermination instruction and opportunities for students to build friendships with people who are different from them may improve all students' outcomes.
Recruiting students with disabilities to serve in leadership roles alongside students without disabilities . . . is critical to establishing full inclusion in extracurricular clubs and allowing students to achieve all benefits of participation.
Partnerships for Success (PFS): Real-World Implementation
PFS (see www.partnershipsforsuccess. com for program information and access to resources) is a school-based program funded by a multiyear grant from the Georgia Council on Developmental Disabilities. This inclusive, student-led model was founded upon the principles of selfdetermination and inclusion. It seeks to provide students with and without disabilities "fun" experiences in the areas of recreation, socialization, sports, and community service, and opportunities to work together to make contributions to their school and community at large. In PFS, SWDs benefit from the opportunity to engage and build meaningful friendships with students without disabilities, an opportunity that SWDs may not have in more restrictive settings. The program also is designed to benefit students without disabilities through opportunities to learn about diversity. Disability is a natural part of the human experience; for students without disabilities, learning to engage and communicate with people who are different from them is critical to their development. This inclusive approach to supporting students with and without disabilities is intended to move all students toward a more successful school experience and a positive transition as they plan for the rest of their lives. The PFS model, implemented in 20 schools in nine counties across the state of Georgia in 2013 to 2014, integrated self-determination instruction through a variety of instructional and experiential activities. PFS clubs facilitated the development of self-determination skills and characteristics by • • recruiting SWDs to serve in leadership roles alongside students without disabilities to allow students to develop communication, leadership, and self-advocacy skills in ways they may not otherwise have had opportunities to access; • • using future planning tools and processes to create circles of support around SWDs to help them plan their future and navigate life transitions, which helps students develop choice-making, decisionmaking, and goal-setting and attainment skills; and • • offering PFS club activities to provide a context for students with and without disabilities to engage in social and recreational activities and to collaborate on community service projects in order to build authentic, lasting friendships.
PFS clubs throughout Georgia integrated these principles of self-determination in a variety of ways. Clubs were studentled, and club co-officers were students with and without disabilities. These students developed and planned a variety of social, athletic, community service, civic, educational, and fundraising activities to be implemented throughout the year. Club sponsors facilitated the implementation of the activities and provided guidance and support for the student leadership teams. Over the past 2 years, social and athletic activities designed to build friendships and positive self-efficacy among students included visiting local attractions, attending Major League Baseball games, and organizing inclusive and accessible school dances. All of the PFS clubs in one county organized an annual "beep ball" game with sponsorship from community organizations. (Beep ball is a modified version of kickball or baseball that is accessible to individuals with visual impairments.) PFS clubs also volunteered and participated in unified sports. Civic and community service activities intended to build selfadvocacy, leadership, selfunderstanding, and self-awareness include attending the annual Disability Day at the Georgia Capitol to rally for civil rights for individuals with disabilities and using club funds to purchase clothing for individuals who experience homelessness. In terms of educational activities designed to foster self-instruction, positive self-efficacy, and self-advocacy skills, PFS clubs collaborated with their science, technology, engineering, and math (STEM) clubs in their high schools to organize inclusive STEM-related field trips and presented self-determination activities to middle and high school teachers that could be integrated into the general and special education curricula. To raise funds, clubs partnered with corporations to raise money to build an accessible playground at a middle school. One club sponsored a Hat Day during which all students in the school could donate a small amount of money to the club in exchange for permission to wear a hat to school. In addition to participating in planned activities, clubs met regularly for Self-Determination or Leadership Class. Depending on how much time a club had to meet and whether they convened before, during, or after the school day dictated if and how often they held Self-Determination or Leadership Class. However, students from every PFS club in the state attended an annual Youth Leadership Conference, as a field trip, where they networked with students from other clubs, participated in self-determination instruction and activities, and brainstormed club activities together.
Strategies for Implementation
Many factors should be taken into consideration before planning and implementing any inclusive extracurricular opportunity. The strategies we outline in this article are based upon the principles of selfdetermination, and intended to support successful implementation of fully inclusive after-school clubs or activities in the middle or high school setting.
Administrator Buy-In
An important first step to launching any extracurricular opportunity is to determine who approves the establishment of new organizations at the school. This may occur at the school or district level. Requirements for establishing new organizations may vary, but some items to consider prior to meeting with administration include the following: The club sponsor is a critical role. Although clubs should be student-led to foster leadership and self-advocacy skills, the club sponsor supports the implementation of all club activities and helps to manage finances, communicates with administration, and resolves any issues that arise and are outside of the students' skill sets. We recommend that two adults co-sponsor the club, rather than one adult serving as the club's sole sponsor. Many PFS clubs have identified a team consisting of a special education teacher and a general education teacher or someone who has worked in inclusive settings with students with and without disabilities. The sponsor(s) should be creative, open-minded, and have great rapport with the students-this usually means someone who is not new to the school or community. It may be important to pick someone (or a team) who is flexible both in terms of willingness to "roll with the punches" and allow students to fully develop their own ideas and in terms of schedule-the sponsor(s) should be available to meet and chaperone activities when students are available, which may include nights and weekends. Finally, the sponsor(s) should be willing to mentor club officers in carrying out a student-run organization.
Student development of self-determination and leadership skills should be central to the mission of any inclusive extracurricular club or activity.
Next, a student leadership team should be selected. In PFS clubs, students are selected to serve as co-officers: two presidents, two vice presidents, two secretaries, and two treasurers. This feature provides students with opportunities to build one-on-one friendships and provides support for learning problem-solving skills. Because the leadership team represents the core group of students who will lead and help sustain the club, it is advised that these students be selected by the sponsor(s). Ideally, the leadership team consists of six to 12 students who are a mix of SWDs and their typically developing peers. Students selected should exhibit a willingness to interact within a team environment. For sustainability, the majority of students selected for the leadership team should be able to participate in the club for at least 2 years. Students who have the time to spend on the development of a new organization may be best-this means that students who are leaders in other organizations may not be the best fit. Once a leadership team is identified, it is important to clarify leadership team responsibilities. Consider the following expectations and guidelines for the leadership team:
• • The leadership team should spend the first year getting to know each other, learning the philosophies of the club, and planning activities to expand club membership. • • The co-officer positions should be filled with both students with and without a disability who fulfill the duties of the office jointly to facilitate inclusion. • • Leadership team meetings should be held regularly to plan possible club events. • • Successes should be shared by the leadership team with peers at school and the community at large through formal or informal presentations. This will allow students to attract new members while practicing their leadership and self-instruction skills.
Teaching Self-Determination and Leadership Skills
Student development of selfdetermination and leadership skills should be central to the mission of any inclusive extracurricular club or activity. However, educators may lack training and resources needed to teach and reinforce these skills in their students, particularly students learning at a wide range of developmental levels. Wehmeyer, Agran, and Hughes (1998) outlined instructional strategies for teaching self-determination skills to SWDs, including tools for teaching independence, risk-taking, and safety skills; social problem solving; decisionmaking skills; assertiveness; effective communication skills; leadership; and teamwork, among other skills within the framework of self-determination. It is important to note that many skills within the self-determination framework (e.g., self-awareness and autonomy) are difficult, if not impossible, to teach using traditional teacher-directed classroom strategies (Field, Martin, Miller, Ward, & Wehmeyer, 1998 Strengths-based practice (Rapp, Saleebey, & Sullivan, 2006) has been used across many social service organizations and with diverse populations to empower individuals to learn about their strengths and gifts and understand that they are experts in their own lives (Oliver, 2014) . Inclusive clubs may consider the use of strengths-based portfolios to aid all students in the process of discovering their unique contributions to the world. The Take a Look at Me Portfolio (Institute on Human Development and Disability, 2007) uses a series of open-ended questions with space for photos and artwork to support youth and young adults in this discovery process. Because of the creative nature of portfolios, they may be easily integrated into extracurricular club meetings.
Many schools lack funding for additional resources, particularly for clubs and organizations that convene outside of the regular school day. A free electronic resource that educators may consider when planning to teach goal setting, self-determination, and leadership is GroMobi's I'm Determined One3 (IMD3). IMD3 is an iOS app designed to empower SWDs and educators and may also be used with students without disabilities. The tool set allows students to create self-evaluations, set individual goals, and develop plans to reach those goals. Educators may access student data to provide comprehensive support for all students quickly and efficiently. Again, because IMD3 is offered through a technological platform, it is most appropriate for use in an after-school setting. Club leadership teams could use this tool to plan club events together, and the club sponsor could access students' planning data to provide behind-thescenes support.
Planning Club Events and Activities
Prior to the inaugural year of the club, the leadership team should identify activities and events-including social, educational, recreational, community service, and fund-raising activities-in which the club can partake during its inaugural year. Some general ideas for social activities include dinner-and-amovie night at the local theater or at school, attending homecoming together, hosting a tailgate party before a school sporting event, bowling, holiday parties, visiting local places of interest, collaborating with another club to sponsor a dance or event, and creating a unified sports team. Ideas for community service include sponsoring a hat-and-mitten drive for a local shelter, participating in disability advocacy events, participating in schoolwide community service, and hosting a disability awareness day or "End the R Word" campaign at school or in the community. These activities should link back to the principles of self-determination to ensure all students are given an opportunity to develop and practice self-determination skills.
Fund Raising
Many extracurricular clubs rely on fund raising to operate. In addition to traditional fund-raising activities like bake sales, candy sales, craft fairs, and magazine subscriptions, we would encourage inclusive clubs to be creative and use the unique gifts and talents of their members to raise money for club operations while engaging in disability education and outreach and building self-advocacy skills. For example, PFS clubs have hosted annual fund-raising nights at local restaurants, in which a certain percentage (between 5% and 10%) of the restaurant's earnings for that night go to the club. When greeting patrons at the restaurant, club members also educated them about disability and the use of person-first language. Student leaders should plan events that can double as fundraisers, community service, and team-building activities.
Grants and External Funding
Extracurricular clubs may be eligible to apply for certain educational foundation grants from large corporations or local businesses interested in community outreach. One recommendation is for club members to work together to apply for a small grant from an external organization or from the school's Parent-Teacher Association to support club meetings and events. Encourage students to be creative in their application-they could use photos, a video, oral presentations, or written words, depending on proposal guidelines. This activity could serve as a great learning experience for students and encourage them to problem solve, make decisions and choices, and set goals for club activities during the year.
Particularly for new clubs, obtaining funding can be difficult. One way to circumvent a lack of funding is to collaborate with clubs at the school that have sustained for a long time. These clubs tend to have steady funding streams and resources to host large events. Agreeing to co-host an event with another club is a great way for inclusive clubs to attract new Lack of administrative support • • Refer your administrator to data that support the positive relationship between inclusion and higher academic, social, and behavioral outcomes for all students, with and without disabilities.
Not having accessible transportation to club events • • Ask parents to help transport students.
• • Ask the PTA for funds for accessible transportation.
• • Work with administration to identify public or community transportation resources.
Students lack the skills to lead and organize events
• • Define what student led means to each club.
• • Teach leadership skills throughout the year.
• • Set expectations for student leadership and reward those leadership behaviors. • • Recruit identified student leaders in your school to join the club. members and raise awareness of their mission to the school and larger community. Newer clubs can offer nonmonetary resources to help plan and carry out a co-hosted event.
Troubleshooting: Overcoming Challenges
The PFS model has been successfully implemented in many school districts; however, it has not been without its challenges. Through the implementation process, program coordinators and club sponsors have identified many challenges to implementing inclusive clubs at the middle and high school levels and strategies for overcoming these challenges (see Table 1 ). Solutions to these challenges identified by PFS clubs may be helpful for educators seeking to implement an inclusive extracurricular club at their school. Although full implementation of each of the self-determination components described earlier is recommended to achieve optimal outcomes, inclusive clubs often initiate some components without fully implementing others. Often, decisions about which components of the model to implement are based on how much club time is allotted at each school. Some schools are allowed a full class period for club meetings; however, some clubs meet for as little as 20 minutes before school each week and thus do not have the time or resources required to implement all of the components.
Club Sustainability
Once a club has formed and is operating successfully, it is important to consider how the club will be sustained-financially and in terms of personnel-over time. Because the club is student-led and students will change from year to year due to graduation and increased participation in other activities, it can be difficult to sustain club leadership from year to year. Changes in school staff and administration may also affect club sustainability. Further, many schools lack funding for extracurricular activities, so clubs may not sustain without developing a steady stream of their own funding. Strategies for sustainability that have been successfully employed by PFS club leadership are depicted in Table 2 .
Considerations for Implementation
SWDs often lack the opportunity to participate in extracurricular activities and therefore miss out on opportunities to build self-determination skills and engage with their schools and their peers. PFS clubs integrate the evidence-based components of self-determination to provide students with and without disabilities a venue to develop leadership, problem-solving, decision-making, choice-making, and goal-setting skills; build friendships; and engage in volunteer and service activities in the community. PFS clubs are an example for schools that are seeking a model for increasing inclusive opportunities for SWDs across the school day and the inclusion of SWDs across school and community settings. Inclusive clubs should be run similarly to other extracurricular clubs and should particularly encourage the participation of SWDs as equals and leaders in this important part of the school experience to ensure that all students are given equal opportunity to build skills and characteristics of selfdetermination. Because building selfdetermination and leadership skills is an important desired outcome of inclusive club implementation, it is essential that club sponsors and leadership "walk the walk" and insist on co-leadership opportunities for SWDs.
